
33327 Correspondence  

Please respond to : Michelle Moore <Michelle.Moore2@edinburgh.gov.uk> ; Darren McKinnon 
<Darren.McKinnon@edinburgh.gov.uk> 
Sent: 02 March 2021 10:35 
To: @sqa.org.uk> 
Cc:  
Subject: Hello - Physics question 
 
Hi  
 
I have a query regarding the number of pieces of evidence (and to some extent, what constitutes a 
“piece”) required for National 5 and Higher Physics – would one entire “exam paper” (either SQA or 
centre-devised) with 2 complete sections be regarded as sufficient evidence of a candidate’s 
demonstrated attainment, please?  I am not fully able to determine this from the Gathering 
Evidence documentation but the emphasis is clearly on quality not quantity.  Within the case 
studies, there are illustrations of supplementing a “prelim” with class tests etc. but this does not 
seem mandatory. 
 
Any clarification would be most welcome. 
 
Kind regards 
Michelle 
 
Michelle Moore 
Quality Improvement Education Officer  
 
Schools and Lifelong Learning | Communities and Families | The City of Edinburgh Council, Waverley 
Court, Business Centre 1/2, 4 East Market Street, Edinburgh EH8 8BG | www.edinburgh.gov.uk 
 

 
From: Darren McKinnon <Darren.McKinnon@edinburgh.gov.uk>  
Sent: 05 March 2021 12:45 
To: @sqa.org.uk> 
Subject: SQA and sciences 
 
Hi  
 
Looking for a bit of support as a few scientists are getting in touch with concerns re SQA 
requirements for assessment evidence. 
 
Can you confirm that, as with maths, a Paper 1 and Paper 2 counts as TWO pieces of evidence, not 
one?  
 
I note that in some Physics courses there is usually one long exam split into two sections – again, if 
these were done separately, can they be considered as two separate pieces of evidence? 
 
Finally, given centres are unlikely to have pupils sitting two sections/papers at the one time due to 
current restrictions, have SQA changed their requirement for centres to adjust cut-off scores? 
 
Best wishes 
 



Darren 
 
 
Darren McKinnon | Quality Improvement Education Manager | Schools and Lifelong 
Learning | Communities and Families | The City of Edinburgh Council, Waverley Court, Business 
Centre 1/2, 4 East Market Street, Edinburgh EH8 8BG | 
 

 
From: Darren McKinnon  
Sent: 11 March 2021 14:11 
To: @sqa.org.uk> 
Cc: Michelle Moore <Michelle.Moore2@edinburgh.gov.uk> 
Subject: Fwd: From  in Midlothian 
 
Dear  
 
Please see below - this response to a colleague in another LA seems very different to the response 
we were given from the Physics team? 
 
Best wishes 
 
Darren 
 

Sent from my iPad 
 
Begin forwarded message: 

From: Michelle Moore <Michelle.Moore2@edinburgh.gov.uk> 
Date: 11 March 2021 at 13:28:27 GMT 
To: Darren McKinnon <Darren.McKinnon@edinburgh.gov.uk> 
Subject: From  in Midlothian 

  
See below – not sure what to do with this information? 
Best wishes 
Michelle 
 
 
  
Hi , 
With regard to your query about grade boundaries – please see below for a response from my 
colleagues: 
As all National Courses are internally assessed in 2021, centres have the flexibility to adjust their 
assessments or marking approaches to ensure they are consistent with national standards. If 
exceptionally they feel an assessment is more or less challenging than anticipated, they can take this 
into account when making the overall grading decisions for learners. 
I hope this helps. Please get in touch if you have any further queries around this. 
Kindest regards, 

 
  
  



 
Liaison Manager 
Operations, Logistics & Customer Engagement  
  
m:  | e: r @sqa.org.uk | w: http://www.sqa.org.uk 
Scottish Qualifications Authority 
The Optima Building, 58 Robertson Street, Glasgow, G2 8DQ 
 

 
From: @portobello.edin.sch.uk> 
Sent: Wednesday, March 17, 2021 4:30:41 PM 
To: @portobello.edin.sch.uk> 
Subject: Advice from   
  
Hi  
  
See below, the response from , SQA Science Qualifications Manager, when the CL 
Science group asked for clarification regarding estimates for National Qualifications. 
  

 
  
  
Hello  
  
Your query was forwarded to me for a response. 
  
You are correct in saying that it is quality of evidence rather than the quantity of evidence that is 
important, and to a large extent the focus that people have on should it be one piece of evidence, 
two pieces of evidence, etc, is missing the point. The idea of stating a number of pieces of evidence 
was to avoid overassessment of candidates, since early plans in some centres had included such 
things as weekly tests for evidence gathering. 
  
However, to answer your questions, the physics guidance already allows for a single piece of 
evidence covering the whole course, in that we start off by saying that the best evidence is 
something that mirrors an SQA paper: 

“The closer that the evidence is to the standard, format, and duration of the physics course 
assessment, and the more closely the marking follows the national standard and the Physics General 
Marking Principles, the more realistic and reliable your provisional results should be.” 

  

It then goes on to say that “evidence should be gathered later in the course, as a realistic reflection 
of a candidate’s attainment”. The types of key evidence suggested for physics include 

·       question paper(s), covering as much of the course as possible 

·        a further, top-up question paper or extended test, which includes those areas not 
assessed in the first question paper(s) 



·        end-of-topic tests, including grade A marks, which you may use as supplementary 
evidence only, as they are not as reliable for making judgements about provisional results 

  

So, a single question paper, giving candidates the opportunity to demonstrate attainment from 
across the whole course, would cover the first two bullet points. Such an assessment, conducted 
under the appropriate conditions and marked to national standard, would be appropriate. The 
inclusion of any end-of-topic tests would be optional and serve as evidence supplementary to the 
question paper. 

  

The detailed section in the guidance on the top-up question paper outlines the circumstance where 
one would be needed: 

“As centre-devised question papers are usually taken before the course is completed, it is important 
to generate evidence covering the latter part of the course for consideration in making a judgement 
about provisional results. The best way of doing this is through a top-up question paper or extended 
test.”, i.e. such evidence would be required where the first question paper didn’t cover the whole 
course. 

  
To summarise, National 5 and Advanced Higher science subjects have one question paper 
component, and therefore require a minimum of one piece of evidence. One piece of evidence may 
be sufficient, provided it has complete course coverage of knowledge and skills and has appropriate 
breadth, depth, and challenge. Where the evidence does not cover the whole course, a further piece 
of evidence would be required. 
  
Higher science subjects have two assessment components: Paper 1 and Paper 2, and therefore 
require a minimum of two pieces of evidence, covering the knowledge and skills of the whole 
course. Where the evidence does not cover the whole course, further evidence would be required. 
  
End-of-topic tests are only suitable as supplementary evidence as they do not include integration of 
knowledge and skills from across the course. 
  
Finally, what constitutes a piece of evidence – at National 5 and Higher that would be a complete 
question paper, and at Higher a multiple-choice paper would be one piece of evidence and the 
extended response paper would be the second. I have been asked by some teachers whether 
splitting an N5 exam paper across three sessions means they have three pieces of evidence, to which 
the answer was no they still only have one piece of evidence as they will have to recombine the 
parts to get an overall score and indication of candidate attainment. The analogy I use is that it’s like 
having a chocolate bar that you split into three and eat one third on three successive days – at the 
end you’ve still eaten one bar of chocolate not three. 
  

I hope that clarifies things or you, but if you have any further queries please get back to me. 

  

Regards 



  

 

Qualifications Manager 

 

 

From: @portobello.edin.sch.uk>  
Sent: 19 March 2021 17:03 
To: Darren McKinnon <Darren.McKinnon@edinburgh.gov.uk>;  

 
Subject: Fwd: Advice from  
 
Hello both,  
 

 
 
I mentioned this to earlier and said I would forward to you. I understand that I am not the 
only HT who is concerned by the advice coming from SQA with regard to Science - see below from 
the Qualifications Manager. It seems that the Science CLs are effectively being told that ‘we can’t run 
and exam, but you should’ which is at odds with the messages given by  as they have 
been reported to me.  
 
I’d welcome your view as a one off, formal, high-stakes assessment of this type would be at odds 
with the approach we are looking to take in Portobello and our CL feels that he has been told this is 
the best approach by SQA. 
 
Have good weekend! 
 

 
 

 
From: Darren McKinnon  
Sent: 22 March 2021 09:01 
To: @sqa.org.uk> 
Cc: Michelle Moore <Michelle.Moore2@edinburgh.gov.uk> 
Subject: FW: Advice from  
 
Dear  
 
Please see below. Any advice you can give would be gratefully received but it feels like we have been 
here before and the QM doesn’t seem to be particularly mindful of the pressures that schools are 
under just now. 
 
It may be that it’s possible to reinterpret what is being said so that it doesn’t clash with our 
understanding of your advice but it is not at all obvious. 
 
Best wishes 



 
Darren 
 
 
Darren McKinnon | Quality Improvement Education Manager | Schools and Lifelong 
Learning | Communities and Families | The City of Edinburgh Council, Waverley Court, Business 
Centre 1/2, 4 East Market Street, Edinburgh EH8 8BG | 
 

 
From: Darren McKinnon <Darren.McKinnon@edinburgh.gov.uk>  
Sent: 23 March 2021 09:31 
To: @sqa.org.uk> 
Subject: question re evidence 
 
Hi  
 
Quick question  we definitely have schools where their windows of assessment 
are planned for as late as possible (for some subjects at least) – eg mid to late June. 
 
So, what happens if SQA choose (say) Physics from my school, for moderation, and the CL Physics 
says “we haven’t done any assessments yet”, that can be submitted in early May? 
 
Many thanks 
 
Darren 
 
 
 
 
Darren McKinnon | Quality Improvement Education Manager | Schools and Lifelong 
Learning | Communities and Families | The City of Edinburgh Council, Waverley Court, Business 
Centre 1/2, 4 East Market Street, Edinburgh EH8 8BG | 
 

 
From: Darren McKinnon  
Sent: 23 March 2021 10:26 
To: @sqa.org.uk> 
Cc: @sqa.org.uk> 
Subject: RE: question re evidence 
 
Thanks . Given that your own QM for physics advocates using an exam-style paper as the best 
piece of evidence, this is an interesting situation. Would the suggestion be that we should move a 
Physics “exam” to late April just to ensure that SQA’s needs are met, when it would clearly 
disadvantage our young people? 
 
Best wishes 
 
Darren 
 
 
Darren McKinnon | Quality Improvement Education Manager | Schools and Lifelong 
Learning | Communities and Families | The City of Edinburgh Council, Waverley Court, Business 
Centre 1/2, 4 East Market Street, Edinburgh EH8 8BG | 



 

 
From:   
Sent: 23 March 2021 10:08 
To: @ea.edin.sch.uk> 
Subject: SQA 
 
So this ‘disclaimer’ has just appeared on the Estimates course on SQA Academy (I haven’t seen that 
before today). It’s what we were saying yesterday, this is normal guidance on estimates and we are 
NOT estimating this year. Therefore, I think this is something we need to keep re-emphasising with 
our links – so they don’t get into the way of thinking this is estimates we are dealing with. I guess it’s 
the principle of gathering which is more important. 
 
See also an extract from guidance document on Estimates. I think we need to clear up our approach. 
It’s certainly different what we have been doing in my opinion. Happy to take a different approach. 
 
I note now that the word ‘inferred’ does not appear in any of these documents. That means they 
have taken it out and the difficulty for us Centres is this; they are changing the language on a 
continual basis and it’s hard to keep up!  
 
 

 
 

 
 

What are estimates and how are they used?   
An estimate is a judgement of a final grade and band for a graded National Course across all 
assessment components. It is based on a holistic review of a candidate’s performance as indicated 



by assessment evidence, gathered at centre level. It is imperative that each estimate is a realistic, 
evidence-based prediction of a candidate’s final attainment in the course assessment.   
SQA will use estimates to:  

    help make decisions about certification of the course — estimates indicate the grade distribution 
nationally that centres anticipate their candidates will attain  

    help to prioritise candidates’ scripts for re-consideration during the finalisation stage of awarding 
procedures   

    check that awarding outcomes are as fair as possible to candidates  

    support the interpretation of evidence for Exceptional Circumstances Consideration requests   
Estimates are considered by SQA examiners as part of the evidence review for candidates for whom 
an Exceptional Circumstances Consideration request is made. Candidates must have had an estimate 
submitted for you to be able to access the Exceptional Circumstances Consideration Service 
 
 

Professional judgement  
Teachers and lecturers know their candidates well — their achievements, their strengths and areas 
for development. When making an estimate, you will have a good idea of how your candidates are 
likely to perform in the final course assessment. This will come from a detailed knowledge and 
tracked progress of a candidate’s work, and may also come from experience of previous cohorts. 
You need to take a holistic approach when determining an estimated grade. It is a candidate’s whole 
attainment across all components that should be the focus. One aspect of a candidate’s attainment 
should not necessarily dominate your thinking (even if this is where you feel you have the strongest 
or the most evidence). You should look at a candidate’s strengths and weaknesses in the key aspects 
of the entire course assessment 
 

Relative and absolute attainment  
Research is clear that teachers are much better at determining relative attainment (which candidate 
has stronger or weaker attainment) than absolute attainment (which grade a candidate is likely to 
achieve). When determining estimates it is important to be confident about both relative and 
absolute attainment. Relative attainment is based on the evidence you have of candidate 
performance on the tasks you have provided during the course. Absolute attainment is more 
difficult, but experience of previous cohorts can be very helpful.  
Consider candidates whose performance has been consistent with your estimate and those whose 
performance has not. What qualities were common to the work of candidates who achieved the 
different grades? Some departments may use common tasks across a course and keep a small bank 
of exemplar responses that teachers have agreed on as typifying  
8  
performance at particular grades. In addition, SQA’s Understanding Materials often include grade-
specific exemplars that may be helpful. 
 
 
 
From the Academy Course itself…. 
 

An estimate is a judgement of a final grade and band for a graded 
National Course across all assessment components. It is based on a 
holistic review of a candidate’s demonstrated attainment as indicated 
by assessment evidence gathered at centre level. It is imperative that 
each estimate is a realistic evidence-based prediction of a candidate’s 



final attainment in the course assessment 

 
 

Professional judgement 
   

It is critical to emphasise the importance of ‘professional judgement’. 
In the first instance, a candidate’s teacher or lecturer is in the best 
position to provide an estimate. 

 
 

Teachers and lecturers know their candidates well — their achievements, their strengths 
and areas for 
development. When making an estimate, the teacher or lecturer will have a good idea of a 
candidate’s 
achievements, but must base their estimate on the evidence of demonstrated attainment 
they hold for the 
candidate. This will come from a detailed knowledge and tracked progress of a candidate’s 
work and may also 
come from experience of previous cohor ts. 
 

 
From: @forrester.edin.sch.uk>  
Sent: 23 March 2021 11:58 
To: Darren McKinnon <Darren.McKinnon@edinburgh.gov.uk> 
Subject: FW: SQA 
 
Hi Darren 
 
Please find below, the email from regarding SQA Academy. 
 
https://www.sqaacademy.org.uk/course/view.php?id=882#section-1 
 
Good to speak to you today. 
 

 
 

 
From: Darren McKinnon  
Sent: 23 March 2021 12:08 
To: @sqa.org.uk> 
Subject: FW: SQA 
 
Hi  
 
Please see comments below from Forrester – come concern that SQA training is referring to 
“estimates” when what is being produced are provisional grades. Not the same thing… 
 
Best wishes 



 
Darren 
 
 
Darren McKinnon | Quality Improvement Education Manager | Schools and Lifelong 
Learning | Communities and Families | The City of Edinburgh Council, Waverley Court, Business 
Centre 1/2, 4 East Market Street, Edinburgh EH8 8BG | 
 

 
From: Darren McKinnon  
Sent: 26 March 2021 09:22 
To: @sqa.org.uk> 
Subject: RE: SQA Science Concerns 
 

 
 
Please note  that the response from  will have gone to Sputnik, so pretty much every 
physics teacher in Scotland will have seen this. , in terms of my concerns 
at the mixed messages coming from SQA just now. We have high-level messages from SQA (I see 
that CERG advice now has a statement about “holistic assessments”, just this week) and yet at 
subject level it is business as usual and seems totally final-exam driven. This is adding stress to staff 
and, in time, to learners. 
 
I know that none of this is your fault but we are now at a stage where I have to consider raising this 
as a risk with the highest levels of the council. A response early next week would be appreciated. 
This would include extreme clarity regarding the points  has made below – and this advice 
being updated. The point about course coverage…   
 

 
 I know we both want the best for our learners and I just 

can’t see how the advice below helps to deliver that. 
 
Darren 
 
 
Darren McKinnon | Quality Improvement Education Manager | Schools and Lifelong 
Learning | Communities and Families | The City of Edinburgh Council, Waverley Court, Business 
Centre 1/2, 4 East Market Street, Edinburgh EH8 8BG | 
 

 
From: Darren McKinnon  
Sent: 30 March 2021 09:18 
To: @sqa.org.uk> 
Cc: @sqa.org.uk> 
Subject: RE: SQA Science Concerns 
 
Dear  
 

. You came to our SQA coordinators meeting and acknowledged that staff should 
consider cut-off scores. Now we have an email mandating that the scores for physics MUST be 
raised, if the assessment is split. 
 



What am I meant to say to schools now? We have published advice based on your conversations 
with us, and I thought the physics advice was being unnecessarily specific – you know I’ve asked for 
clarification on this repeatedly. I’m due to meet Science CLs tomorrow, and unions, re SQA advice. I 
simply cannot believe that physics is not prepared to acknowledge the demanding logistics of 
delivering assessments in the most challenging of circumstances, and the need for a reasonable 
amount of flexibility which ensures that young people are not disadvantaged. 
 
Here’s what we had from SQA via a SEIC colleague: 
As all National Courses are internally assessed in 2021, centres have the flexibility to adjust their 
assessments or marking approaches to ensure they are consistent with national standards. If 
exceptionally they feel an assessment is more or less challenging than anticipated, they can take this 
into account when making the overall grading decisions for learners. 
This does NOT say that you MUST raise boundaries. What changed? 
 
I will now raise this as a concern with our risk manager, my line manager, the SEIC, and ADES. Please 
also be aware that I had a conversation with one HT this morning (before your email) and he is so 
concerned that he plans on approaching John Swinney directly. 
 
Can you please phone me today?  
 
Best wishes 
 
Darren 
 
 
 
 
Darren McKinnon | Quality Improvement Education Manager | Schools and Lifelong 
Learning | Communities and Families | The City of Edinburgh Council, Waverley Court, Business 
Centre 1/2, 4 East Market Street, Edinburgh EH8 8BG | 
 

 
From: @leith.edin.sch.uk>  
Sent: 01 April 2021 15:00 
To: Darren McKinnon <Darren.McKinnon@edinburgh.gov.uk>;  

@sqa.org.uk>; @sqa.org.uk>; 
 

Subject: FW: And so it goes on...SQA 
 
Hi all, 
 
 
I hope you’re all well and I know you have been helping to clarify and correct some of the confusing 
messages linked to Science which is having a negative impact on staff and youngsters regarding their 
expectations of the upcoming weeks. 
 
Given timescales, I thought best to keep you all in the picture to support quick action steps where 
needed. 
 
See email below from my CL Science re course coverage. As we’ve discussed this needs escalated 
promptly as time is pressing on return from Easter. 
 



The explanation below goes completely against a culture of supporting young people through this 
extremely turbulent time. To say it is ‘not fair’ to assess what has been taught through a pandemic 
year is a surprising statement to say the least (I don’t think any youngster has had a ‘fair’ deal this 
year with all the challenges).  
 
Is that point on fairness suggesting it ‘is fair’ to ask young people assessment questions on areas that 
they ‘have not’ been taught due to the disruption of covid / lockdown / learning from home? Surely 
not? 
 
 
 
People want to get the best deal for the learners here, but there is real confusion and concern 
around these messages Nationally and locally. Keep me posted  if you can. 
 
 
Thanks all, 

 
 
 
 

 
Head Teacher 
Leith Academy 
Edinburgh 
 

 
From: @sqa.org.uk>  
Sent: 01 April 2021 16:09 
To: @sqa.org.uk>; Darren McKinnon 
<Darren.McKinnon@edinburgh.gov.uk> 
Subject: Enquiry re. Course Coverage 
 

Please respond to  Darren.McKinnon@edinburgh.gov.uk this and copy me into the 
reply.  Thanks. 
 

• Can you confirm whether the Provisional Result has to be based on full coverage of 
all courses? This seems to be the case with Science courses.  Assessments normally 
sample from the course rather than assess every part of it so why is there a 
requirement for full course coverage in the Subject Specific/Gathering Evidence 
documentation for some courses this year?  This seems to be inconsistent.  In a year 
of significant disruption, not all learners will have been taught the same content in 
the same way - asking for full course coverage may put some learners at a 
disadvantage.   

 

• If full course coverage is mandatory, what should centres do in the case of learners 
who have been unable to sit a QP – for example, because they are shielding - and do 
not have evidence for coverage of the full course? Can we still use the evidence they 
have managed to complete to generate a Provisional Result, even if this does not 



reflect full coverage of the course?  If not, this could disadvantage some learners, and 
it raises issues for fairness and equity, particularly in the most deprived SIMD deciles. 

 
From: Darren McKinnon <Darren.McKinnon@edinburgh.gov.uk>  
Sent: 20 April 2021 11:26 
To: @sqa.org.uk> 
Cc: @sqa.org.uk> 
Subject: RE: Enquiry re. Course Coverage 
 
Dear  
 
Just to clarify, and I’ve highlighted the key point below in your email, if a particular subject in a 
particular school has not been able to cover the full course (let’s pick Science as an obvious example) 
this session, they should ask questions in assessments on areas of the course which have not been 
covered with the pupils? 
 
The point about reducing content (eg practicals in science) is a decent one but this was made prior 
to a three month lockdown Jan-Mar. The reality for some schools is that of courses not being fully 
covered. Parents are concerned that schools are being told to assess the full course coverage and 
this is causing stress.  
 
Surely, surely we can advise schools to sample appropriately to give decent (my words) course 
coverage without disadvantaging learners, whose journey through these Covid times has been less 
than optimal? SQA need to be upfront about the reality of the learning experience for our young 
people. 
 
Best wishes 
 
Darren 
 
 
 
 
Darren McKinnon | Quality Improvement Education Manager | Schools and Lifelong 
Learning | Communities and Families | The City of Edinburgh Council, Waverley Court, Business 
Centre 1/2, 4 East Market Street, Edinburgh EH8 8BG | 
 
 

From: @sqa.org.uk>  
Sent: 06 April 2021 09:59 
To: Darren McKinnon <Darren.McKinnon@edinburgh.gov.uk> 
Cc: @sqa.org.uk> 
Subject: RE: Enquiry re. Course Coverage 
 
Good morning Darren 
 
Thank you for your enquiry.  
 
At the start of the 2020/2021 session, and following a period of public consultation, SQA 
published modifications to each externally assessed National Course. These modifications 
reduced the assessment evidence required for each course to the minimum whilst 
preserving the validity and public confidence in the qualifications. In many subjects, 



assessment components have been removed and content and contexts have been reduced 
to enable a narrower focus for this session. This was in recognition of the anticipated 
significant disruption to learners. 
 
For provisional results, quality of evidence is a more important factor than the quantity of 
evidence. The evidence you gather for each candidate should reflect the full range of course 
content, in line with the subject-specific guidance for the course. The subject-specific 
guidance reflects any modifications SQA has made to the course to reduce the volume of 
assessment this year, such as removing course assessment components, or reducing 
course content or contexts to give a narrower focus for this session. 
 
Please refer to the subject-specific guidance for each course, which details the key pieces of 
evidence you should be gathering to support you in your decision making.  
 
SQA has published guidance to support centres who are considering managing assessment 
of National Qualifications remotely, for candidates who are unable to attend the centre in 
person - such as candidates who are shielding or repeatedly self-isolating. This guidance is 
not prescriptive, it is general guidance to help centres make informed decisions about 
whether remote assessment is necessary, and to ensure that candidate evidence is 
generated under appropriate assessment conditions. This guidance is available from our 
Remote assessment webpage: https://www.sqa.org.uk/sqa/96137.html 
 
Kind regards 
 

 
 

 
Qualifications Officer 
 
 

 
From: @leith.edin.sch.uk>  
Sent: 20 April 2021 14:26 
To: @sqa.org.uk> 
Cc: @sqa.org.uk>; @sqa.org.uk>; 
Darren McKinnon <Darren.McKinnon@edinburgh.gov.uk>; @sqa.org.uk 
Subject: ...SQA (Ref 3383) 
 
Hi , all, 
 
 
Thanks for the update. As I return to school today it appears there is still a position that pupils 
should be assessed on aspects of Science courses that they have not been taught due to the 
significant disruption of the National lockdown 2 and move to home / blended learning; as we know 
the support offered from ‘home’ in terms of environment, parental, resources, access to wifi can be 
extremely varied and present real barriers. 
 

 I welcome your point made below that colleagues should make professional, responsible 
decisions and cover ‘as much of the courses as possible with the time remaining’. This in turn would 
sensibly lead to assessing youngsters on the topics that have been covered with the time remaining.  
 
Can this message be shared across the Science community as soon as possible? At present there 
seems to be another message, which I read this morning from an SQA colleague stating ‘full range of 



course content’ should be covered and assessed – clearly this is causing concern, confusion and 
uncertainty at a time when Science leads and Teachers need the opposite. 
 
The point you make  is a sensible stance, can SQA share this position to help allay concerns as 
we all try to achieve positive, fair and robust outcomes for our youngsters. 
 
 
I have copied in Darren as our lead across Edin as I know there have been ongoing discussions.  
copied in also. 
 
Please keep us updated. 
 
 
 
Thanks, 

 
 
 

 
Head Teacher 
Leith Academy 
Edinburgh 
 

 
From: Darren McKinnon  
Sent: 03 June 2021 09:00 
To: @gracemount.edin.sch.uk>;  

@sqa.org.uk> 
Cc:  
Subject: RE: SQA verification - important feedback 
 
Thanks . I would still advise not sharing subject-specific feedback with all subject CLs unless 
there is a clear steer from SQA to do so – , am I right? 
 
Meantime, , please advise. A highly experienced CL Science tells us that questions are not 
normally randomised but they are being told that because they were not this time, the school MUST 
raise boundaries. I am HUGELY concerned as we have been round the houses to emphasise that, yes, 
CLs may need to CONSIDER such actions but this would be done AFTER the assessments and in 
conjunction with consideration of how difficult the assessment had proved for the learners, in 
practice. We are being told we should ASSUME the difficulty was reduced – even if all other evidence 
indicates that this was not the case?? Didn’t the Education Secretary talk about “teacher 
judgement”, or did I miss a memo? 
 

 
 

 it is imperative that we receive clarity from SQA about 
this. 
 
The fact that this comes from science, once again, is so frustrating given we have complained time 
and again about the mixed messaging from that subject, compared to what is said at a high level 
(including by the Education Secretary). 



 
Please advise. Be in no doubt that I will take this further as necessary and will alert my heads of 
service as appropriate. 
 
Best wishes 
 
Darren 
 
 
Darren McKinnon | Quality Improvement Education Manager | Schools and Lifelong 
Learning | Communities and Families | The City of Edinburgh Council, Waverley Court, Business 
Centre 1/2, 4 East Market Street, Edinburgh EH8 8BG | 
 

 
From: Darren McKinnon <Darren.McKinnon@edinburgh.gov.uk>  
Sent: 10 June 2021 08:43 
To: @sqa.org.uk> 
Cc: @sqa.org.uk> 
Subject: FW: SQA feedback 
 
Dear  
 
Please see below some comments from , some of which were mentioned at the meeting (and 
the point from  you already know about). 
 
Could you please provide a response to ’s points, which I can share? 
 
Best wishes 
 
Darren 
 
 
Darren McKinnon | Quality Improvement Education Manager | Schools and Lifelong 
Learning | Communities and Families | The City of Edinburgh Council, Waverley Court, Business 
Centre 1/2, 4 East Market Street, Edinburgh EH8 8BG |  
|  | darren.mckinnon@edinburgh.gov.uk  | www.edinburgh.gov.uk 
 

 
 
From: @gracemount.edin.sch.uk>  
Sent: 10 June 2021 08:10 
To: Darren McKinnon <Darren.McKinnon@edinburgh.gov.uk> 
Subject: Re: SQA feedback 
 

Morning Darren, 
 

Thanks for organising yesterday's meeting. 



 
On the back the meeting, I just want to highlight some points that I feel need to be 

highlighted in any post-ACM comments to the SQA: 
 

• Randomisation of questions - no mention of this in the SQA Question Paper 
briefs or any of the information regarding assessment.  If this is what they 

wanted us to do then they should have told us. 

• Higher Chemistry - the SQA provided a paper with 21% A level marks in it, 
which falls far below the 30% stated in the Question Paper brief.  I appreciate 

that some questions change from/to A level questions after the cohort has sat 
it, however this seems very low.  Chemistry papers are very difficult to just 

substitute in A-level questions due to the integrated nature of their questions 

(not the case for Biology or Physics). 

 

• Nick was correct in his statement at the end - the excerpt from the SQA 
guidance is “You may need to adjust the cut-off scores you use from notional, so that they 
are appropriate for your instrument(s) of assessment. Where it is necessary to split the 
examination over a number of class sessions, you should raise the cut-off scores to reflect 

this.”  The meaning of the word 'should' is pretty unequivocal. 

Cheers, 
 

 

 
 

  

Curriculum Leader Science 

Gracemount High School 

 

 




